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Access to this information also emerges as an area of concern. In one of our fac-
ulty discussions and in conversation with one director of human resources at the
same institution, it was revealed that although same sex partner benefits were pro-
vided, the information had not been made public. The director of HR immediately
noted that it was an omission and promised a correction. The correction has since
been made. However in light of the varied accessibility of printed materials that
would send a clear signal about LGBT inclusion to all segments of the campus com-
munity and the concern voiced by some, mostly senior, administrators about outside
perception of their schools as havens for lesbians and gay men, a question emerges
about whether the inconsistency of visible materials contributes to the self presenta-
tion of the school as heteronormative. In some instances we observed a gap between
a vision of inclusion at the senior level of the institution and implementation that
would have been evidenced, for instance, in proactive strategies to train faculty and
administrators about what LGBT policy inclusion would entail for themselves, the
students whom they served as well as the larger campus climate as a whole.

LGBT SUPPORT AND INSTITUTIONAL COMMITMENT

Questions about diversity in higher education have gained widespread attention
over the last two decades so much so that there is perhaps no institution in higher
education today whose intellectual culture has not been shaped by it. But diversity
means different things and while it has been pervasive both as ethos and as practice,
these meanings shift within and across campuses and disciplines, depending on the
play of social demographics and political will. Notably, HBCUs have been missing
from these national debates about diversity.

One of the pivotal questions we posed in focus groups on various campuses had
to do with public conversations about diversity, whether they had been undertaken,
what had been the impetus for them and whether sexual orientation or sexual diver-
sity figured as important constituents of those conversations. According to one Vice
President for Academic Affairs: “When I first got here five years ago, we didn’t have
the infrastructure for diversity programming ... the majority of diversity work was
around food, music, and fashion. Most student activities are centered around Home-
coming, since we are a traditional HBCU.” That situation has certainly changed, but
most of our partnering schools revealed that more deeply contextual conversations
about diversity would be of enormous benefit to their institutions.
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2011 | JeShawna Wholley becomes first African American student recipient of
Campus Pride’s Voice and Action National Award

Residence Life at Spelman holds “In Service” training for resident assistants
on LGBTQ issues

Working Committee on LGBT issues at Spelman College convened as part of
Arcus Project

Spelman College participates in collaboration between UNCF and Human
Rights Campaign (HRC) on LGBT issues at HBCUs by joining Working
Group

Historic Summit on “Facilitating Campus Climates of Pluralism, Inclusivity,
and Progressive Change at HBCUs,” held at Spelman College and funded by
Arcus Foundation
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The Past and Future Diversities of HBCUs: Queerness and the Institutional Fulfillment of Black Studies

and demanded significant change.” Put simply, Black Studies attempted the very
lofty goal of “[institutionalizing] a black presence in American education.”s

Given this history, we can see how the intellectual interventions of Black Studies
were simultaneous with the institutional transformations that it supported and fos-
tered. In fact, the field would emerge as part of an effort to make inequalities around
race part of intellectual analysis and institutional redress. During the period of its
inception, students exhibited a broad and critical understanding of American insti-
tutions and their various elements. Efforts to institutionalize a black presence meant
militating for outcomes that exceeded mere demographic increases. Indeed,
activists understood that black presence as the inspiration for broad social changes.
Suggesting the breadth of that interest, for example, Franklin argues,

Many students who had been active in the Congress of Racial Equal-
ity (CORE), the Student Nonviolent Coordinating Committee (SNCC),
and other civil rights groups joined with the members of Students for

a Democratic Society (SDS) to bring about the end to parietal regula-
tions (“in loco parentis” rules), greater choice in courses of study, the
end of university participation in military research, as well as the hiring
of women and minority faculty members and creation of women’s and
ethnic studies programs.®

In a similar spirit, June Jordan used black communities as a springboard for
institutional and intellectual transformations in an article written in 1969. In “Black
Studies: Bringing Back the Person,” she discussed the role of Black Studies in the
open admissions movement at City College, how that then emergent field joined
forces with the open missions movement to call for an institutional transformation
of City College, a transformation based on the dynamic presence of black and Puerto
Rican communities within New York City. She wrote,

Serving the positive implications of Black Studies (Life Studies), stu-
dents everywhere must insist on new college admission policies that
will guide and accelerate necessary, radical change at all levels of edu-
cation. Universities must admit the inequities of the civilization they

boast. These inequities mean that the children of Other America have
been vanquished by the consequences of compulsory, hostile instruc-

4 V.P. Franklin, “Hidden in Plain View: African American Women, Radical
Feminism, and the Origins of Women’s Studies Programs, 1967-1974,” Journal of
African American History (Winter 2002), vol. 87, no. 1, p. 433.

5 Cole p. 24.

¢ Thid.
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The Past and Future Diversities of HBCUs: Queerness and the Institutional Fulfillment of Black Studies

yearning to belong, a yearning that is both material and existential,

both psychic and physical, and which, when satisfied, can subvert and

ultimately displace the pain of dismemberment.2

If homophobia is part of the legacy of racial domination, then Alexander’s words

beg us to consider how homophobia has dismembered and fragmented the diverse
communities that live and breathe on HBCU campuses. Moreover, the passage asks
us to dwell on the question of how to speak to the yearnings of black gay, lesbian,
bisexual, and transgender students, staff, and faculty at HBCUs, speaking to those
dreams and yearnings in an effort to subvert and displace the formal and informal
means of dismemberment. Put simply, if we were to make Alexander’s broad con-
ception of decolonization into an imperative for transforming HBCU campuses,
what would those institutions look like?

A politics of decolonization interested in erotic autonomy would necessarily mean
broadening and revising the ethical, institutional, and political imperatives of black
studies discussed earlier. For instance, in the same way that Black Studies was both
used to assess and promote institutional transformations concerning Black Studies,
we need a similar critical and scholarly frameworks to assess and promote the exis-
tence of black queer life at HBCUs.

A comprehensive politics of decolonization would involve representing the criti-
cal universes established by past and recent work on black gender and sexual
Jformations. One way of representing those critical universes for the benefit of the
communities at HBCUs would be through curricular changes that exhibited a deep
interest in black genders and sexualities. In this way, the histories of black gender
and sexual formations would cease to be marginal issues at HBCUs and become
foundational to the liberal arts education at black colleges and universities. A curric-
ular change of this type would help to produce a social and intellectual climate that
could engage black Ight community members in the most intelligent ways possible.

A transformation of this sort would necessarily mean institutionalizing a curric-
ular interest in black feminism as well. Indeed, black feminism has had the longest
engagement with the issue of black sexuality. One need only look at anthologies

39 M. Jacqui Alexander, Pedagogies of Crossing: Meditations on Feminism,
Sexual Politics, Memory, and the Sacred (Durham and London: Duke Unviersity
Press, 2005), p. 281.
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Their Goodness Followed Their Horizon’s RIM: Lesbians in HBCUs

and grew up under the cloud of the legalization of segregation through Plessy vs.
Ferguson. They carried within themselves their community’s determination and ap-
prehensions. Imagine the individual and community excitement when its children
broke through the iron curtain of segregation to become first this or first that or
when they graduated from high school and college. Within the community’s des-
tination, these sons and daughters of illiterate slaves and ex-slaves were not elites.
They were the extension of their parents’ dreams and the community’s struggles to
educate generations. The blanket charge of elitism is an absurd one to lay on an en-
tire group when the largest number came from uneducated parents in a community
where class lines were blurred. Parents as well as other members of the community
were proud of the successes of the young. They broadcasted the news of individual
successes throughout the neighborhood and the entire community. Lesbianism did
not diminish the community’s pride. Irecognize that some southern Black women
and men who became educated during this period took on airs and tried to distance
themselves from ordinary people. However, the community recognized the absur-
dity of their behavior and dubbed them “educated fools.”

Slowe’s papers categorically remind us that segregation fertilized and sustained
in the Black community a kinship that grew out of a common experience and a com-
mon dream. A spirit of relationality and intimacy fueled kinship. Rather than be-
ing detached and distant elites, Slowe and other southern Black lesbians stood in
solid and mutual relationship with their community. The community claimed them,
and they claimed the community. Knowing, hospitality, intimacy and trust were the
cornerstones of relationality. It kept the community connected while shoring up
its will and courage to take risks through organizational and personal connections.
Relationality as cultural and survival resources allowed the southern Black commu-
nity to build a collective and cohesive strategy to contest the indignities and injus-
tices of structural racism. For the community to be in relationship with each other
did not negate the active prevalence of homophobia. The point here is that it did not
demonize lesbians as other. I would argue, ultimately, that the community’s kin-
ship and compassion held homophobia in check in both the upper and lower South.
If this were not true, then Lucy Slowe, Mary P. Burrill, and their circle of lesbian
friends would not have survived to lead productive lives in all spheres of the south-
ern Black community.
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and Deans of Women and students. The bonding was particularly intense but at a
respectable distance.

Carolyn Payton,?° a graduate of Bennett College, became a Dean at Elizabeth City
State Teacher’s College in Elizabeth City, North Carolina, ten years after the death of
Slowe. She was a member of the second generation of outstanding southern Black
female students who became Deans of Women at HBCUs. Payton is another exam-
ple of a student with obvious lesbian inclinations and deep friendships with women
who rose as a student leader and whom the faculty recommended for a graduate fel-
lowship at the University of Wisconsin. Flemmie Kittrell** was the Dean of Women
when Payton was a student. Kittrell and Slowe were deeply connected through work
in the Association of Deans of Women and Advisors to Girls in Colored Schools.
Payton was part of a continuum that Slowe set in motion with Juliette Derricotte,

20 Born in 1925, Carolyn Payton graduated from Bennett College and attended
graduate school at University of Wisconsin, As a Bennett home economics major, she
studied under Flemmie Kittrell. Payton constantly praised Bennett College for ceding
her the space and support to develop her gifts and to direct them towards developing
herself and others. She became Dean of Women and associate Professor of Psychology
at Elizabeth City State Teachers College in Elizabeth City, North Carolina. President
Carter appointed Payton as the Director of the Peace Corps. In 1978 Payton returned
to Howard University as the Dean of Counseling and Career Development and later
Director of University Counseling Services. She worked for lesbian and gay rights. I
met Carolyn Payton and spent many evenings with her never quite grasping the circle
that I was joining as a Black southern lesbian who attended Tuskegee Institute—now
University.

2 Flemmie Kittrell (1904-1980) attended Hampton Institute and graduated in
1928. She taught Home Economics at Bennett College during which time she took
two leaves of absence to complete her Ph.D. at Cornell University. With Ph.D. in
hand, she returned to Bennett where she became the Director of Home Econom-
ics and Dean of Women. In 1940, she left Bennett to become Dean of Women at
Hampton Institute, her alma mater. In 1942, Mordecai Johnson invited her to How-
ard to head the Home Economics Department. While at Howard, she became an
international food activist. In the 1930s before Kittrell came to Howard she and
Slowe worked together. In 1942 Kittrell served as the president of the Association of
Deans of Women and Advisors to Girls in Colored Schools. Kittrell never married.
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Marion Cuthbert*? and Hilda Davis®3 that unseated White Deans of Women who op-
erated from the missionary model of using their office to upgrade Black female

22 Born in St Paul, Minnesota in 1896, Marion Cuthbert threw her lot in with her
southern Black brothers and sisters. She, like them, created the building blocks for a
community that was only decades away from being private property with no right to
claim the benefits of democracy. Cuthbert was a leading scholar, educator, activist,
interracial worker and one of the founders with Slowe of the Association for College
Women. Slowe and Cuthbert became inside friends. See Lucy Slowe’s letter to Cuth-
bert on October 5, 1935 that reads in part: “Miss Burrill wishes to be remembered
to you and hopes that you will come to see us the next time you are in Washington.”
Slowe signs her letter, “I am always your friend.” Although both Slowe and Cuthbert
were friends, her relationship with Derricotte was most intense. Cuthbert’s book on
Derricotte can be found in the Derricotte papers at the University of Mississippi, Ox-
ford, Mississippi. Her writings include; “The Dean of Women at Work.” Journal of the
National Association of College Women, vol. 13-14 (April 1928): 39-44; Democracy
and the Negro. New York: Pilgrim Press, 1936; Education and Marginality: A Study
of the Negro Woman College Graduate (New York: Garland Publishing Co., 1942);
Juliette Derricotte (New York: Woman’s Press, 1933); “Problems Facing Negro Young
Women,” Opportunity (February 1936): 47-49; Review of Candy, by L.M. Alexander.
Opportunity (December 1934): 379-80; and We Sing America (New York: Friendship
Press, 1936). Louise Jefferson co-produced a book with Cuthbert named I Too Sing
America. The Spelman College Archives holds a portion of Cuthbert’s papers. For
more information about Cuthbert as a scholar and educator, see Linda Perkins’ entry
on Marion Cuthbert in Susan Ware, ed., Notable American Women: Biographical
Dictionary. Cambridge (Harvard University Press, 2004).

23 Born in Washington, D.C., Hilda Andrea Davis attended Dunbar High School
where Elsa Brown, Sterling Brown’s sister, was a significant teacher to her. At How-
ard, Davis came under the influence and guidance of Lucy Slowe. Davis worked
first for Palmer Memorial Institute under Charlotte Hawkins Brown. She served as
Dean of Women and Assistant Professor of English at Shaw University. For more
than thirty years, Davis served as Dean of Women and Professor of English at Tal-
ladega where Cuthbert had been Dean. An interesting aside is that she like Slowe
majored in English. After Dean Slowe’s death, Davis was elected to head the As-
sociation of Deans of Women and Advisors to Girls in Colored Schools. While at
Talladega, she was a major force in the life of Jewell Plumer Cobb. Upon leaving
her post at Talladega, she worked at the Mental Health Department in Wilming-
ton, Delaware and a faculty member at University of Delaware, Newark. I met Da-
vis in the 1980s when I visited her home several times in Wilmington, Delaware.
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Examining Circumstances/Opportunities that Facilitated/Hampered LGBT - Friendly Climate at an HBCU: A Case Study

on the campus that was unprecedented. And, I think they respected my own defi-
ance. My decision to not be bullied into using the pulpit to condemn LGBT students
was key to their trusting me as a Chaplain. Embracing me and my ministry was a
monumental step. Many LGBT students were turned off by the church, because for
many of them the church had turned its back on them.”

When she was asked to sum up the impact of religion on homophobic attitudes on
campus among faculty, staff and students, the response was, “Religion created both
the problem and part of the solution. As the University Chaplain, I was not prepared
to condemn it; that act of defiance was one small wedge that initially helped to crack
open the conservative door of homophobia. LGBT students’ bravery and the strate-
gic leadership of a president who took risks and promoted inclusion were critical.”
In fact, the confluence of an increasing LGBT population on the campus, a well-or-
ganized LGBT student organization, the arrival of an openly gay faculty member
who chaired the Department of Religion/Philosophy and advised the LGBT organi-
zation, and an explosive incident in the chapel assistants program all paved the way
for a new vice president of student affairs charged with reorganization of the campus
life operation that was in desperate need of restructuring.

After the installation of the new University Chaplain, a few years later the presi-
dent made another critical senior appointment in the student services area. Dr.
Lomax appointed a new vice president of Student Affairs in July 2004, whose ex-
pertise in student affairs and support services were honed at Spelman College and
the predominately white institutions of Haverford College and Wesleyan University.
According to Lomax, one significant factor for hiring this new vice president was
her experiences with varying institutional types and her previous work with diverse
student populations (diversity in sexuality among them).

Prior to her appointment, a series of events took place (locally and nationally)
that necessitated the need to bring in someone with significant background in devel-
oping progressive programmatic models that did more than merely encourage LGBT
tolerance, but were proactive and did not place limits on behavior and attitudes re-
garding sexuality. A few of the major incidents that were triggers for the University
to become more proactive in expanding the notion of diversity on the campus were,
among others:
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envisions a country where LGBT people are ensured their basic equal rights and can
be open, honest, and safe at home, at work and in the community (HRC Brochure,
2008). In response to the Morehouse incident, a black HRC official, who at the time
was the executive assistant to the organization’s managing director, posted an open
letter on HBCU.com, followed by a direct mail campaign. But by 2002, HRC had
only received one response from Johnson C. Smith University, a private HBCU in
North Carolina. As a result, HRC quickly organized its first HBCU panel at John-
son C. Smith University, which essentially elevated the executive assistant to HRC’s
program coordinator of its new HBCU Program. By all accounts the program at
Johnson C. Smith was quite successful, with over sixty people in attendance (half of
whom were students from the surrounding North Carolina area). The HRC panel
assembled experts and leaders in the LGBT field and clergy-allies.

The success of the program encouraged HRC to apply for a two-year $75,000
grant from the David Bohnett Foundation to support underserved LGBT popula-
tions on HBCU campuses. The principle objective of the HBCU Program was out-
reach to twenty black colleges/universities through panels, seminars, speaker series
and sensitivity training for students and faculty. The grant also enabled HRC to
partner with the American College Personnel Association (ACPA), which leads the
student affairs profession and the higher education community in providing out-
reach, advocacy, research, and professional development to foster college student
learning. Leading the organization’s first HBCU Program was Brandon Baud. Baud,
born and raised in New Orleans, LA, initiated the open letter to HBCUs after learn-
ing of the Morehouse case, and convinced HRC senior staff to support his coordina-
tion of the organization’s first diversity initiative. Without any formal training or a
university degree, Baud began his on-the-job training by planning and successfully
facilitating the Johnson C. Smith panel. Relying on HRC’s vast technical and human
resources to support his ability to “consult” HBCUs in a variety of matters related
to law, policy/statues, and a range of student inclusion issues, he initially used the
Bohnett Foundation funds to travel to over a dozen HBCUs, lending support and ad-
vocating for more inclusive conditions for LGBT students. Immediately, he discov-
ered the challenges LGBT students were having on HBCU campuses, many of which
were tied to the strong religious roots of many of these institutions.
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Il. Commissioned Papers :: ANTHONY L. PINDER

and c) offered a plan for infusing values, priorities and a sense of inclusion in stu-
dent life.” At the end of five months, she completed the report and submitted it to
the president. The time spent speaking with the campus leadership, interacting with
the growing number of single female students with children, speaking with the con-
siderable number of LGBT students on campus, and uncovering blatant sexist and
homophobic perspectives of certain members of the senior cabinet, were all profes-
sional challenges that intrigued the then-consultant and motivated her to apply for
and subsequently secure the appointment of Vice President of Student Affairs after
her completion of the report. She commented, “I was impressed with how clear the
president was about tackling the challenges I encountered during those five months.
He was unfazed by the daunting nature of it all. He was very very clear that things
had to change around here and that impressed me. Of course, as soon as I accepted
the appointment, announced to the world I was coming to New Orleans and invest-
ed in moving my son down south, the president called to tell me he was resigning
and had taken a position elsewhere. He said he understood if I no longer wanted to
come, but I was already vested in the position. It was too late to turn back.” When
asked what happened to the 100-page report she completed and submitted to the
former president, the respondent stated that after the departure of Lomax, she made
copies of the report and redistributed it to every member of the senior cabinet. The
comprehensive report covered all the critical areas of student life and illustrated a
number of uncomfortable realities for the senior cabinet.

» Estimating the percent of LGBT students at roughly 30% (and
closer to 45% if there could have been an accurate tool for
measuring all the closeted students)

« Recommending that female students with children be allowed to
live in on-campus apartments with their children

« Putting safe space references on the university’s web pages

However, she commented, “Once the president departed, not one member of
the senior cabinet even acknowledged the report. It was clear that the senior ad-
ministrators gave enormous lip service to diversity and inclusion in the presence of
the president, but in his absence and behind closed doors their true homophobia
emerged. Many of them used the power of their position to suppress diversity at the
institution.” She stated that many faculty and staff resented the openness Lomax
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Campus Pride's LGBT Friendly Campus Climate Index

8. What other benefits does your campus offer equally to both opposite-sex spouses
of employees as well as same-sex partners of employees? Please indicate your re-
sponse accurately on what your campus offers.

a.

[S—

Q@ ™0 a0 0T

Dental

Vision

Spouse/partner’s dependent medical coverage

Sick or bereavement leave

Supplemental life insurance for the spouse/partner

Relocation/Travel assistance

Tuition Remission for spouse/partner/dependents

Survivor benefits for the spouse/partner in the event of employee’s death
Retiree health care benefits

Employee discounts

k. Use of campus facilities/privileges for spouse/partner/family

Child-care services for spouse/partner family

9. Does your campus include LGBT issues and concerns and, or representations of
LGBT people in the following:

Grievance procedures

Housing guidelines

Admission application materials
Health-care forms

Alumnae materials/publications

10. Does your campus have inclusive methods for transgender students to self-identify
their gender identity/expression on standard forms for the following:

Application for Admission
Application/Designation for Housing
Student Health Forms

1. Does your campus have an accessible, simple process for students to change their

name and gender identity on university records and documents?
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LAYLI PHILLIPS, Spelman College
LYNDON K. GILL, Princeton University
LINDA CARTY, Syracuse University
AISHAH SHAHIDAH SIMMONS, University of Chicago
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LAYLI PHILLIPS | Black Queer Studies

Required Texts

Passing
Nella Larsen
Penguin, 1997
(orig. Alfred A. Knopf, 1929)
Home Girls: A Black Feminist Anthology
Barbara Smith (Ed.)
Rutgers University Press, 2000
(orig. Kitchen Table: Women of Color Press, 1983)

In the Life: A Black Gay Anthology
Joseph Beam (Ed.)
RedBone Press, 2008
(orig. Alyson Publications, 1986)

Black Queer Studies: A Critical Anthology
E. Patrick Johnson & Mae G. Henderson (Eds.)
Duke University Press, 2005

Spirited: Affirming the Soul and Black Gay/Lesbian Identity
G. Winston James & Lisa C. Moore (Eds.)
RedBone Press, 2006

Recommended Texts

This Bridge Called My Back: Writings by Radical Women of Color
Cherrie Moraga & Gloria Anzaldiia (Eds.)
Kitchen Table: Women of Color Press, 1983
(orig. Persephone Press, 1981)

Brother to Brother: New Writings by Black Gay Men
Essex Hemphill & Joseph Beam (Eds.)
RedBone Press, 2007
(orig. Alyson Publications, 1991)
ZAMI: A New Spelling of My Name
Audre Lorde
Crossing Press, 1983
Time on Two Crosses: The Collected Writings of Bayard Rustin

Devon W. Carbado & Donald Weise (Eds.)
Cleis Press, 2003

Boy-wives and Female Husbands: Studies of African Homosexualities
Stephen O. Murray & Will Roscoe (Eds.)
St. Martin’s Press, 1998
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I1l. Resources :: SYLLABI

Mon 3/2

Mon 3/9

Mon 3/16

Mon 3/23

Mon 3/30

The (Queer) Civil Rights Movement — Part 2

READ: “James Baldwin: Not a Bad Legacy, Brother” by Joseph Beam (in
Brother to Brother, edited by E. Hemphill, 1991, pp. 184-186)

READ: “On Being a Witness: Passion, Pedagogy, and the Legacy of James
Baldwin” by Maurice O. Wallace (in Black Queer Studies)

READ: “Gay Rights” by Bayard Rustin (from Time on Two Crosses: The
Collected Writings of Bayard Rustin, edited by D. W. Carbado & D. Weise,

2003, pp. 272-303)

READ: “A Letter from Huey to the Revolutionary Brothers and Sisters about
the Women’s Liberation and Gay Liberation Movements” by Huey P. Newton
(from Traps: African American Men on Gender and Sexuality, edited by

R. P. Byrd & B. Guy-Sheftall, 2001 [orig. article 1970], pp. 281-283)

FILM: Black Is...Black Ain’t (Dir: Marlon Riggs, 1995) + Discussion

HOMEWORK: Watch Brother Outsider: The Life of Bayard Rustin (Dirs:
Nancy D. Kates & Bennett Singer, 2003)

Spring Break (No Class)

Black Lesbian Feminism: Activism, Intersectionality, & the “Difference Turn”
READ: Home Girls: A Black Feminist Anthology
READ: This Bridge Called My Back (optional)

Biography, Biomythography, Myth, Mythology, & (Self-)Naming: The Politics
& Poetics of Form in (Self-)Representation

READ: ZAMI: Another Spelling of My Name (optional)
READ: Selection from Warrior Poet by Alexis Masani DeVeaux

READ: “Mati-ism and Black Lesbianism: Two Idealtypical Expressions of Black
Female Homosexuality in the African Diaspora” by Gloria Wekker (from Journal
of Lesbian Studies, 1(1), 1997, pp. 11-24)

FILM: Litany for Survival (Dir: Ada Gay Griffin, 1995) + Discussion

The Black Gay Cultural Workers

READ: In the Life

READ: Brother to Brother: New Writings by Black Gay Men (optional)
FILM: Tongues Untied + Discussion

HOMEWORK: Watch The Darker Side of Black (Dir: Isaac Julien, 1993) &
Gay Cuba (Dir: Sonja De Vries, 1996)
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LYNDON K. GILL | Introduction to Black Queer Studies: Queer Aesthetics in the Black Diaspora

2. LYNDON K. GILL

Introduction to Black Queer Studies Syllabus AAS/WOM 308, Spring 2011
1

[Revised 1/30/11]

Introduction to Black Queer Studies: Queer Aesthetics in the Black Diaspora
AAS/WOM 308, Spring 2011

Mondays & Wednesdays, 1:30-2:50 pm
Aaron Burr Hall Room 209

Professor Lyndon K. Gill

Office: Stanhope Hall Office #005
Telephone: (609) 258-1787

E-mail: lkgill@princeton.edu

Office Hours: Wednesdays 3-5pm and by appointment

Description

This interdisciplinary course explores over two decades of work produced by and about black
queer subjects throughout the circum-Atlantic world. While providing an introduction to various
artists and intellectuals of the black queer diaspora, this seminar examines the distinct socio-cul-
tural, historical and geographical contexts in which “black queerness” as a concept is embraced or
contested. We will interrogate the transnational and transcultural mobility of specific aesthetics as
well as racial and sexual identity categories more broadly. Our aim is to use the prism of artistry to
highlight the dynamic relationship between Black Diaspora Studies and Queer Studies.

*Please Note: This course deals with aspects of gender and sexuality in a candid and explicit
manner at times. Students who do not feel comfortable with this approach should not take the
course. If you choose to take this course, you have agreed to respect our classroom as a safe space.

Racism, sexism, homophobia, transphobia or xenophobia of any sort will not be tolerated.
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Ill. Resources = SYLLABI

be included as part of this assignment.

7. Final paper: Each student will write a 20-25 page final paper (12pt. Times New Roman font,
double spaced). A 3-5 page thesis proposal and briefly annotated bibliography
is due on Wednesday 4/20. This proposal will be returned on Monday 4/25. The Final
paper is due on Tuesday 5/10. Late papers will penalized for every day they are
late (i.e. A a A- if one day late, A a B+ if two days late, etc.). Extensions may be considered only
under extenuating circumstances and in emergency situations. When possible, advance notice
is encouraged and documentation will be required.
For the Final paper you may:
Compare the lives and work of two black queer artists or intellectuals from different geographi-
cal locations. One of these subjects must have been included on the syllabus; the other may or
may not have been on the syllabus. Using the works and experiences of the artists/intellectu-
als you have chosen, develop a theoretical proposition that might enhance or challenge Black
Queer Studies as presently it is conceived. This comparative analysis must directly reference

the course readings.

Introduction to Black Queer Studies Syllabus AAS/WOM 308, Spring 2011
4

Propose a comparable final project in another medium (performance, film, painting, sculp-
ture, photography, literary text, web, etc. or using multiple media) accompanied by a written
guide/script/description of at least 15 pages. Students who choose this option will be graded on

the script as well as the project.
*Note: Students are expected to comply with Princeton’s Honor Code. It is each student’s
responsibility to become familiar with this code; ignorance will be unacceptable as an
excuse for violations (review www.princeton.edu/honor). All written assignments may be

scanned for plagiarism.

Course Grade Percentages
READING RESPONSES | 10%

CLASS PARTICIPATION/ DISCUSSION FACILITATION | 20%
MIDTERM PAPER | 0%
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FINAL PAPER | 40%

Required Texts
Brand, Dionne

1996 In Another Place, Not Here. New York: Grove Press.

Glave, Thomas

2008 Our Caribbean: A Gathering of Lesbian and Gay Writing from The Antilles.
Durham: Duke University Press

Johnson, E. Patrick and Mae G. Henderson

2005 Black Queer Studies: A Critical Anthology. Durham: Duke University Press.
Morgan, Ruth and Saskia Wieringa

2005 Tommy Boys, Lesbian Men, and Ancestral Wives: Female Same-Sex Practices
in Africa. Johannesburg: Jacana Media.

Murray, Stephen O. and Will Roscoe

1998 Boy-Wives and Female Husbands: Studies in African Homosexualities.
New York : St. Martin’s Press.

All the above texts are available for purchase at Labyrinth Books and have been put on
reserve at Firestone Library. Additional required readings (book chapters, articles, etc.)

are also available on reserve at Firestone and as pdf. documents on Blackboard.

Introduction to Black Queer Studies Syllabus AAS/WOM 308, Spring 2011
S5

Required Films
Ainouz, Karim
2002 Madame Sata. Sdo Paulo, Brazil: Imagem Filmes.

Brooks, Phillip and Laurent Bocahut
1998 Woubi Cheri: San Francisco: California Newsreel.

Camara, Mohamed
1997 Dakan [Destiny]. San Francisco: California Newsreel.

Frilot, Shari
1995 Black Nations/Queer Nations: Lesbian and Gay Sexualities in the African Diaspora. New
York: Third World Newsreel

Julien, Isaac
1991 Young Soul Rebels. Culver City: Strand Releasing.

Lescot, Anne and Laurence Magloire
2002 Des Hommes et des Dieux [Of Men and Gods]. Watertown: Documentary Educational
Resources.

Maccarone, Angelina and Fatimah El-Tayeb
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“Brother to Brother” (in Beam 1986: p.230-242), [Skim] Boggs “Queer Black Studies” (in
Callaloo No.23, Vol.1 2000: p.479-494)

Film: Riggs Tongues Untied (1989)

Simmons “Tongues Untied” (in Hemphill 1991: p. 189-199), Riggs “Unleash the Queen” (in
Wallace 1992: p. 99-105), Johnson “Quare Studies” (in Black Queer Studies: p.124-157),
Hemphill “In the Life” (in Aaab-Richrds et al. 1987: p.53), Lorde “On the Night of the Full
Moon” (in Lorde 1997: p.172)

Introduction to Black Queer Studies Syllabus AAS/WOM 308, Spring 2011
7

WEEK #3 | Give This Body Over: Corporeality, Transcendence & Desire

2/14

Lorde “Uses of the Erotic” (in Lorde 1984: p. 53-59), Harris “Same Spirit” (in James &
Moore 2006: p. 163-176), Johnson “Introduction,” “Church Sissies” & “Epilogue”
(in Johnson 2008: p.1-23, 189-192, 252-255 & 545-548)

[Choose discussion facilitation sessions]

2/16

Film: Ainouz Madame Satd (2002)

Holden “An Outcast on Fire” (in The New York Times, 7/9/2003: p. 1-2), Walcott
“Fragments of Toronto’s Black Queer Community” (in Qur Caribbean: p. 360-367),
Johnson “Feeling the Spirit in the Dark” (in Callaloo, Vol. 21, No. 2 1998: p. 399-416), Allen
“For the Children” (in Souls Vol. 11, No.3 2009: p. 311-326), DeFrantz “Blacking Queer
Dance” (in Dance Research Journal Vol. 43,No.2 2002: p. 102-105)

WEEK #4 | I Am Your Sister: Sensuality & Struggle in Black Lesbian Life

2/21

2/23

McKinley “Introduction” (in McKinley & DeLaney 1995: p. xi-xvii), Gomez “But Some of
Us are Brave Lesbians” (in Black Queer Studies: p. 289-297), Gomez “Wink of an Eye” (in
McKinley & DeLaney 1995: p. 125-137), Wekker “Mati-ism and Black Lesbianism” (in Our
Caribbean p. 368-381), Lorde “Love Poem” (in Lorde 1997: p.127), Lorde “Meet” (in Lorde
1997: p.257-258), Lorde “Woman” (in Lorde 1997: p.297),

Film: McClodden black.womyn,: conversations with lesbians of African descent (2008)

Simmons “No One Is Free” (in The Black Scholar Vol. 36, No.1 2006: p. 54-61), Keeling
“Joining the Lesbians” (in Black Queer Studies: p. 213- 227), Lorde “Tar Beach” (in
McKinley & DeLaney 1995: p. 1-18), Clarke “Lesbianism” (in Moraga & Anzaldia 2002

[1981]: p. 141-151)

[Aishah Shahidah Simmons visit]
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E. PATRICK JOHNSON and SANDRA L. RICHARDS | Dialogues: (U.S.) Black Feminist and Black Queer Theories

Mark Anthony Neal, NBM, pp. 31-65; 99-126; 127-149
Devon Carbado, “Privilege” in BQS

Graduate Students
Kara Keeling, “Joining the Lesbians: Cinematic Regimes of Black Lesbian Visibility” in BQS
Talk Back Paper #2 Due

Week 7, 13 February: Stories of “Home”: Work & “Family”

Dorothy Roberts, “The Value of Black Mothers’ Work” (Reader)

Isabelle R. Gunning, “A Story from Home: On Being a Black Lesbian Mother” (Reader)
Siobhan Brooks, “Black Feminism in Everyday Life” (Reader)

Paula Austin, “Femme-Inism: Lessons of My Mother” in (Reader)

Joseph Beam, “Brother to Brother: Words From the Heart” (Reader)

Makeda Silvera, “Man Royals and Sodomites: Some Thoughts on the Invisibility of Afro-Carib-
bean Lesbians” (Reader)

Jackie Goldsby, “Queen for 307 Days: Looking B(l)ack at Vanessa Williams and the Sex Wars”
(Reader)

Linda Villarosa, “Revelations” (Reader)

Tonda Clarke, “I Guess I Never Will” (Reader)

Melanie Hope, “Dare” (Reader)

bell hooks, “Homophobia in the Black Community” (Reader)
Dwight A. McBride, “Can the Queen Speak?” (Reader)
Marlon B. Ross, “Some Glances at the Black Fag” (Reader)
Abstract or Brief Description of Research Topic Due

Graduate Students
Marlon B. Ross, “Closet as Raceless Paradigm” in BQS
Michel Foucault, excepts from The History of Sexuality (Reader)
Eve Kosofsky Sedgwick, excerpts from Epistemology of the Closet (Reader)
Robyn Wiegman, excerpts from American Anatomies (Reader)
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